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The	  Wisdom	  of	  Prac8ce	  	  

	  	  	  	  “A"er	  30	  years	  of	  doing	  such	  work,	  I	  have	  concluded	  
that	  classroom	  teaching…is	  perhaps	  the	  most	  
complex,	  most	  challenging,	  and	  most	  demanding,	  
subtle,	  nuanced,	  and	  frightening	  ac@vity	  that	  our	  
species	  has	  ever	  invented…The	  only	  @me	  a	  physician	  
could	  possibly	  encounter	  a	  situa@on	  of	  comparable	  
complexity	  would	  be	  in	  the	  emergency	  room	  of	  a	  
hospital	  during	  or	  a"er	  a	  natural	  disaster.”	  

–	  	  Lee	  Shulman	  
Stanford	  University	  



Managing	  Change	  Effec8vely	  



Why	  Assess	  Teacher	  &	  Principal	  Effec8veness?	  

•  Quality	  Assurance	  

•  Professional	  Learning	  



Why	  does	  this	  maNer	  for	  educators?	  

“Value”	  is	  at	  the	  root	  of	  the	  word	  “evalua8on.”	  
What	  we	  evaluate	  needs	  to	  come	  from	  what	  

we	  value	  as	  a	  community.	  

Percep8on	  of	  
Educa8ng	  
Students	  

Reality	  of	  
Educa8ng	  
Students	  

Student	  	  
Learning	  

Educator	  	  
Growth	  



	  
Teacher/Principal	  Evalua8on	  Project	  

	  	  
– Teacher	  and	  Principal	  Evalua8on	  System	  Overview	  

•  Instruc8onal	  and	  Leadership	  Frameworks	  
•  Defini8ons	  of	  comprehensive	  and	  focused	  evalua8ons	  
•  Summa8ve	  Methodology	  
•  Criterion	  Scoring	  
•  Student	  Growth	  within	  Teacher	  and	  Principal	  
Evalua8on	  

– Support	  and	  Resources	  
•  Rater	  Agreement	  Defini8on/Principal	  Training	  
•  eVAL	  Management	  System	  	  
	  



TPEP	  Core	  Principles	  
	  

•  The	  cri8cal	  importance	  of	  teacher	  and	  leadership	  quality.	  	  
	  
•  The	  professional	  nature	  of	  teaching	  and	  leading	  a	  school.	  	  
	  
•  The	  complex	  rela8onship	  between	  the	  system	  for	  teacher	  and	  

principal	  evalua8on	  and	  district	  systems	  and	  nego8a8ons.	  	  
	  
•  The	  belief	  in	  professional	  learning	  as	  an	  underpinning	  of	  the	  new	  

evalua8on	  system.	  	  
	  
•  The	  understanding	  that	  the	  career	  con8nuum	  must	  be	  addressed	  in	  

the	  new	  evalua8on	  system.	  	  
	  
•  The	  system	  must	  determine	  the	  balance	  of	  “inputs	  or	  acts”	  and	  

“outputs	  or	  results.”	  

“We	  Can’t	  Fire	  Our	  Way	  to	  Finland”	  



TPEP	  Pilot	  Sites	  	  
Teacher	  and	  Principal	  
EvaluaAon	  Project	  (TPEP)	  

Anacortes	  
Central	  Valley	  
Kennewick	  
North	  Thurston	  
North	  Mason	  
Othello	  
Snohomish	  	  
Wenatchee	  
	  
ESD	  101	  Consor8um	  
Almira	  
Davenport	  
Liberty	  
Medical	  Lake	  
Pullman	  
Reardan-‐Edwall	  
Wellpinit	  
Wilbur	  

	  



Steering	  CommiNee	  



• 8	  Teacher	  Evalua8on	  Criteria	  
• 8	  Principal	  Evalua8on	  Criteria	  
• 4-‐Tiered	  Ra8ng	  System	  

E2SSB	  6696	  
(2010)	  

• 3	  Criteria	  must	  include	  student	  growth	  
• Up	  to	  3	  instruc8onal	  and	  leadership	  frameworks	  
• Experienced	  teachers	  and	  principals	  cannot	  be	  
basic	  

• Evalua8ons	  will	  be	  used	  in	  HR	  decisions	  

SB	  5895	  
(2012)	  

• Summa8ve	  Scoring	  Formula	  
• Separate	  analysis	  of	  Student	  Growth	  Criteria	  
• Matrix	  for	  analyzing	  summa8ve	  and	  student	  
growth	  scores	  

• Op8ons	  for	  low	  student	  growth	  scores	  

ESEA	  Waiver	  
(Summer	  2012)	  

Summa8ve/Accountability	  

FormaAve/Growth	  



INSTRUCTIONAL	  AND	  LEADERSHIP	  
FRAMEWORKS	  

Teacher	  and	  Principal	  Evalua8on	  
Criteria	  	  





TPEP	  Criteria	  Themes	  



Frameworks	  in	  2013-‐14	  
Framework	   Changes	  from	  Framework	  

Authors	  
ModificaAon	  and	  AdaptaAons	  from	  
Districts	  

CEL	  5	  Dimensions	  +	   NO	   NO	  Changes	  to	  Rubrics/Adding	  
Indicators	  
May	  add	  to	  Possible	  Observables	  

Danielson	   Yes-‐	  Danielson	  2013	  
Very	  Minor	  Changes	  to	  
Framework	  
Available	  May	  2013	  

NO	  Changes	  to	  Rubrics/Adding	  
Components	  
May	  add	  to	  Cri8cal	  ANributes/Examples	  

Marzano	  
(Instruc8onal)	  

NO	   NO	  Changes	  to	  Rubrics/Adding	  
Components	  
May	  add	  to	  Possible	  Evidence	  

AWSP	  Leadership	   Yes-‐	  AWSP	  2013	  
Very	  Minor	  Changes	  to	  
Framework	  –	  May	  2013	  

NO	  Changes	  to	  Rubrics/Adding	  
Components	  
May	  add	  to	  possible	  Measures/Evidence	  

Marzano	  	  (Leadership)	  	   NO	  
	  

NO	  Changes	  to	  Rubrics/Adding	  
Components	  
May	  add	  to	  Possible	  Evidence	   15	  



Classroom	  Teacher	  

Classroom	  
Teachers	  

	  
Includes:	  	  
English	  LA	  
Math	  

Special	  Educa8on	  	  
Music	  	  
PE	  
Art	  
CTE	  

History	  
Other	  Specialists	  

	  
May	  Include:	  

Teacher-‐Librarians	  
Instruc8onal	  Coaches	  

Non-‐Classroom	  
Teachers	  

ESA	  
School	  Counselors,	  
SLP,	  OT,	  PT,	  School	  

Nurses	  

	  
Districts	  may	  consider	  crea8ng	  four-‐
8ered	  systems	  for	  non-‐classroom	  
teachers,	  but	  are	  advised	  to	  consider	  
the	  design	  and	  implementa8on	  of	  new	  
evalua8on	  systems	  are	  considerable.	  	  
	  

Staff	  who	  
provide	  

academically
-‐focused	  
instruc8on	  
to	  students	  



Comprehensive	  Evalua8on	  
Teachers	  

	  
•  Assesses	  all	  8	  evalua8on	  criteria.	  
	  
•  All	  criteria	  contribute	  to	  the	  comprehensive	  summa8ve	  evalua8on	  

ra8ng.	  

•  Student	  Growth	  Rubrics	  embedded	  in	  Criterion.	  (3,	  6,	  8)	  

•  All	  provisional	  classroom	  teachers	  and	  any	  classroom	  teacher	  not	  
on	  level	  3	  or	  level	  4	  receive	  Comprehensive	  evalua8on.	  	  	  

	  
•  All	  classroom	  teachers	  shall	  receive	  a	  comprehensive	  summa8ve	  

evalua8on	  at	  least	  once	  every	  four	  years.	  



Comprehensive	  Evalua8on	  
Principals	  

	  
•  Assesses	  all	  8	  evalua8on	  criteria.	  
	  
•  All	  criteria	  contribute	  to	  the	  comprehensive	  summa8ve	  evalua8on	  

ra8ng.	  

•  Student	  Growth	  Rubrics	  embedded	  in	  Criterion.	  (3,5,8)	  

•  “Due	  to	  the	  importance	  of	  instruc8onal	  leadership	  and	  assuring	  
rater	  agreement	  among	  evaluators,	  par8cularly	  those	  evalua8ng	  
teacher	  performance,	  school	  districts	  are	  encouraged	  to	  conduct	  
comprehensive	  summa8ve	  evalua8ons	  of	  principal	  performance	  on	  
an	  annual	  basis.”	  	  

•  Sec8on	  1,	  (12	  c(v))	  

	  
	  



Comprehensive	  Evalua8on	  Scoring	  Process	  
Teachers	  and	  Principals	  

Criteria	  2	  

Criteria	  1	  

Criteria	  3	  

Criteria	  4	  

Criteria	  5	  

Criteria	  6	  

Criteria	  7	  

Criteria	  8	  

	  
	  	  
	  

Frameworks	  
+	  

Student	  
Growth	  
Rubrics	  

	  
	  
	  
	  
	  

Student	  Growth	  
Measures	  

(From	  3	  specific	  criteria)	  

State	  
determined	  
process	  
	  
Dis8nguished	  
Proficient	  
Basic	  
Unsa8sfactory	  

Student	  Growth	  
Impact	  Ra8ngs:	  
Low,	  Average,	  High	  

District	  
determined	  
process	  
	  
Dis8nguished	  
Proficient	  
Basic	  
Unsa8sfactory	  

•  Observa8on	  
•  Ar8facts	  
•  Student	  

Growth	  
•  Other	  

evidence	  
relevant	  to	  
the	  
frameworks	  	  



Focused	  Evalua8on	  
Cer8ficated	  Classroom	  Teachers	  	  

	  
•  Includes	  an	  assessment	  of	  one	  of	  the	  eight	  criterion.	  

•  Student	  Growth	  Rubrics	  from	  one	  of	  the	  three	  criterion	  	  
–  If	  a	  teacher	  chooses	  3,6	  or	  8;	  their	  accompanying	  	  student	  
growth	  rubrics	  will	  be	  used.	  

–  If	  a	  teacher	  chooses	  Criterion	  1,2,4,5,7,	  the	  accompanying	  
student	  growth	  rubrics	  from	  Criterion	  3	  or	  6	  will	  be	  used.	  

•  Approved	  by	  the	  teacher’s	  evaluator.	  
	  
•  A	  focused	  evalua8on	  must	  be	  performed	  in	  any	  year	  that	  a	  

comprehensive	  evalua8on	  is	  not	  scheduled.	  	  	  



Focused	  Evalua8on	  
Principals	  and	  Assistant	  Principals	  

	  
•  Includes	  an	  assessment	  of	  one	  of	  the	  eight	  criterion.	  

•  Student	  Growth	  Rubrics	  from	  one	  of	  the	  three	  criterion	  	  	  
–  The	  focused	  evalua@on	  will	  include	  the	  student	  growth	  
rubric	  row	  selected	  by	  the	  principal	  or	  assistant	  principal.	  

	  

•  Criterion	  and	  Student	  Growth	  Rubric	  Rows	  must	  be	  
approved	  by	  the	  principal’s	  evaluator.	  

	  
•  A	  focused	  evalua8on	  must	  be	  performed	  in	  any	  year	  
that	  a	  comprehensive	  evalua8on	  is	  not	  scheduled.	  	  	  



Criteria	  1	  

Criteria	  3	  

Criteria	  4	  

Criteria	  5	  

Criteria	  6	  

Criteria	  7	  

Criteria	  8	  

	  
	  	  
	  

Framework	  
Components	  	  

+	  
Student	  
Growth	  
Rubrics	  

	  
	  
	  
	  

Student	  Growth	  
Measures	  

(A	  ra8ng	  of	  1	  in	  the	  rubric	  
rows	  triggers	  a	  student	  

growth	  inquiry)	  

Dis8nguished	  
Proficient	  
Basic	  
Unsa8sfactory	  

Criteria	  2	  One	  
Criterion	  is	  
chosen	  and	  
approved	  by	  
evaluator	  	  

Focused	  Evalua8on	  Scoring	  Process	  
Teachers	  and	  Principals	  

•  Observa8on	  
•  Ar8facts	  
•  Student	  

Growth	  
•  Other	  

evidence	  
relevant	  to	  
the	  
frameworks	  	  



SUMMATIVE	  SCORING	  METHODOLOGY	  
CRITERION	  SCORING	  
STUDENT	  GROWTH	  PROCESS	  

And	  now	  for	  something	  much	  easier	  
to	  talk	  about…	  



Summa8ve	  Ra8ng	  Process	  Overview	  

•  ESSB	  5895	  requires	  OSPI	  to	  determine	  a	  summa8ve	  
scoring	  methodology	  (In	  WAC	  392-‐191A)	  

•  Summa8ve	  Ra8ng	  is	  determined	  through	  a	  	  “Raw	  
Score”	  Model	  	  

•  Generated	  from	  the	  TPEP	  Pilot	  Sites	  and	  approved	  by	  
the	  TPEP	  Steering	  CommiNee	  

•  Used	  for	  both	  the	  teacher	  and	  principal	  evalua8on	  
systems	  	  

•  Determina8on	  of	  overall	  criterion	  score	  based	  on	  both:	  
–  Instruc8onal	  framework	  rubrics	  
–  Student	  growth	  rubrics	  



Teacher	  &	  Principal	  Raw	  Score	  Model	  Sample	  
	  EvaluaAon	  Criteria	  

*	  Student	  Growth-‐	  Teachers	  
**	  Student	  Growth-‐	  Principals	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  

Overall	  
Criterion	  
Scores 

	  	  	  	  	  	  Criterion	  1 3 

	  	  	  	  	  	  	  Criterion	  2 4 

*/**Criterion	  3 3 

	  	  	  	  	  	  	  	  Criterion	  4 2 

**	  Criterion	  5 3 

*	  Criterion	  6 2 

	  	  	  	  	  	  Criterion	  7 3 

*/**Criterion	  8	   2 

Total	  SummaAve	  Score 22 

OSPI Approved Summative Scoring Band 
8-‐14 15-‐21 22-‐28 29-‐32 
1	  

UnsaAsfactory 
2	  

Basic 
3	  

Proficient 
4	  

DisAnguished 
25	  



Criterion	  Scoring	  	  

•  1.	  “g”uidance	  from	  the	  framework	  authors	  
•  (met	  with	  them	  last	  Thursday)	  
•  2.	  Meet	  with	  steering	  commiNee	  tomorrow	  
about	  our	  decision	  moving	  forward	  	  

•  3.	  Working	  on	  developing	  op8ons	  for	  districts	  
to	  consider.	  	  

•  4.	  All	  3	  framework	  authors	  concurred	  on	  a	  
process.	  

	  



Criterion	  Scoring	  	  

•  1.	  Guiding	  Principles	  
•  2.	  Forma8ve	  Evidence	  Gathering	  Matrix	  	  	  
•  (Framework	  Specific)	  
•  3.	  Summa8ve	  Criterion	  Ra8ng	  
•  4.	  Guiding	  Ques8ons	  for	  Criterion	  Ra8ng	  	  
•  5.	  Use	  OSPI	  Summa8ve	  Scoring	  Process	  for	  
Final	  Ra8ng	  



Guiding	  Principles	  for	  Criterion	  Scoring	  	  
•  The	  primary	  goal	  of	  any	  system	  of	  teacher	  or	  principal	  evalua8on	  is	  to	  

promote	  principal,	  teacher	  and	  student	  learning.	  
•  Accurate	  teacher	  and	  principal	  evalua8on	  requires	  trained	  observers	  using	  

a	  research-‐based	  instruc8onal	  	  or	  leadership	  framework.	  Trained	  
observers	  make	  accurate	  assessments	  of	  prac8ce	  based	  on	  evidence.	  

•  The	  value	  of	  accurate	  assessments	  of	  prac8ce	  is	  to	  shape	  the	  
conversa8ons	  that	  lead	  to	  improved	  prac8ce.	  

•  Embedded	  in	  each	  instruc8onal	  or	  leadership	  framework	  is	  a	  system	  for	  
growth	  in	  prac8ce.	  

•  Reliability	  and	  validity	  of	  the	  instruc8onal	  or	  leadership	  framework	  relies	  
on	  implementa8on	  of	  the	  full	  framework	  rather	  than	  individual	  
components/indicators.	  (comprehensive)	  

•  It	  is	  impera8ve	  to	  remain	  in	  the	  forma8ve	  mindset	  un8l	  the	  final	  
summa8ve	  ra8ng	  is	  determined.	  	  



Using	  the	  Matrix	  
•  Gather	  forma8ve	  evidence	  of	  observed	  prac8ce	  to	  enter	  (a	  

minimum	  of	  three	  pieces	  or	  touch	  point	  evidence	  is	  
recommended	  before	  each	  conference).	  FORMATIVE	  

•  Using	  the	  rubrics	  of	  your	  districts	  chosen	  framework,	  make	  a	  
determina8on	  	  that	  represents	  the	  preponderance	  of	  
evidence	  	  ra8ng	  (preponderance	  of	  evidence	  is	  based	  on	  
more	  convincing	  evidence	  and	  its	  probable	  truth	  of	  accuracy	  
and	  not	  the	  amount	  of	  evidence	  –	  it	  is	  what	  is	  documented	  –	  
the	  greater	  weight	  of	  the	  evidence)	  	  falls	  that	  defines	  the	  
ra8ng	  	  for	  each	  component/indicator.	  FORMATIVE	  

•  Taking	  the	  ra8ng	  generated	  from	  the	  preponderance	  of	  
evidence	  and	  genera8ng	  a	  component/indicator	  score	  on	  the	  
four	  level	  ra8ng	  system.	  MOVING	  FROM	  FORMATIVE	  TO	  
SUMMATIVE.	  



Evidence	  

•  Evidence	  means	  observed	  prac8ce,	  
products	  or	  results	  of	  a	  cer8ficated	  
classroom	  teacher	  or	  cer8ficated	  
principal's	  work	  that	  demonstrates	  
knowledge	  and	  skills	  of	  the	  educator	  
with	  respect	  to	  the	  four-‐level	  ra8ng	  
system.	  (WAC	  392-‐191A-‐030)	  

30	  



Criterion	  Scoring	  	  

Teacher/Principal	  Self-‐
Assessment	  

Goal	  Serng	  Conference	  	  
(Framework	  and	  Student	  

Growth)	  

Gathering	  of	  Forma8ve	  
Evidence	  against	  the	  

framework	  
(Shared	  Responsibility)	  

Conference	  
focused	  on	  
Forma8ve	  
Feedback	  	  	  

Repeat	  Cycle	  of	  
Forma8ve	  Evidence	  

Gathering,	  
Conference	  &	  
Feedback	  	  

Summa8ve	  
Scoring	  	  

31	  



Criterion	  Scoring	  



How	  do	  you	  deal	  with	  “?”	  



Sample	  Guiding	  QuesAons:	  
	  •  What	  else	  do	  I	  need	  to	  see	  or	  consider	  to	  make	  a	  final	  decision	  –	  

what	  is	  available	  to	  me?	  	  
•  What	  is	  the	  distribu8on	  of	  evidence	  over	  8me?	  	  
•  Has	  there	  been	  demonstrated	  and	  consistent	  improvement?	  If	  

there	  was	  growth,	  was	  the	  growth	  sustained?	  
•  What	  would	  be	  the	  8pping	  point?	  If	  I	  consistently	  saw	  X,	  I	  would	  

feel	  confident	  that	  the	  performance	  is	  “Basic”	  –	  if	  I	  consistently	  saw	  
“Y”,	  I	  would	  feel	  confident	  that	  the	  performance	  is	  “Proficient”?	  

•  What	  is	  the	  essence	  of	  this	  criterion?	  (ie:	  the	  big	  picture)	  –	  go	  back	  
and	  find	  the	  key	  words	  in	  the	  framework/rubric.	  What	  does	  the	  
evidence	  tell	  you	  about	  the	  evaluatee’s	  performance	  and	  growth	  
with	  regards	  to	  this	  essen8al	  aspect	  of	  the	  components/indicators	  
criterion?	  

•  Is	  this	  evaluatee	  more	  basic	  than	  s/he	  is	  proficient,	  or	  more	  
proficient	  than	  s/he	  is	  basic	  in	  this	  area?	  What	  is	  your	  evidence	  
based	  in	  the	  framework/rubric	  to	  support	  your	  decision?	  

	  	  



	  ESSB	  5895	  Establishes	  New	  DefiniAons	  Around	  
Student	  Growth	  Measures	  

Both	  E2SSB	  6696	  and	  ESSB	  
5895	  contain	  language	  around	  
student	  growth	  including:	  

•  Student	  growth	  data	  that	  is	  relevant	  to	  
the	  teacher	  and	  subject	  maNer	  must	  be	  a	  
factor	  in	  the	  evalua8on	  process	  and	  must	  
be	  based	  on	  mul8ple	  measures	  that	  can	  
include	  classroom-‐based,	  school-‐based,	  
district-‐based,	  and	  state-‐based	  tools.	  
Student	  growth	  means	  the	  change	  in	  
student	  achievement	  between	  two	  points	  
in	  8me.	  	  

Changes…	  
•  Student	  growth	  data	  must	  be	  a	  

substan8al	  factor	  in	  evalua8ng	  the	  
summa8ve	  performance	  of	  
cer8ficated	  classroom	  teachers	  for	  
at	  least	  three	  of	  the	  evalua8on	  
criteria.	  

•  Student	  growth	  data	  elements	  
may	  include	  the	  teacher’s	  
performance	  as	  a	  member	  of	  a	  
grade-‐level,	  subject	  maNer,	  or	  
other	  instruc8onal	  team	  within	  a	  
school	  when	  the	  use	  of	  this	  data	  is	  
relevant	  and	  appropriate.	  



Defining	  Key	  Terms	  

•  Student	  Achievement:	  The	  status	  of	  subject-‐
maNer	  knowledge,	  understandings,	  and	  skills	  
at	  one	  point	  in	  8me.	  

•  Student	  Growth	  (Learning):	  The	  growth	  in	  
subject-‐maNer	  knowledge,	  understandings,	  
and	  skill	  between	  two	  points	  in	  8me.	  

	  



It	  is	  student	  growth,	  not	  student	  achievement,	  
that	  is	  relevant	  in	  demonstra8ng	  impacts	  
teacher	  and	  principals	  have	  on	  students.	  

	  
	  

	  
Formal	  Tests	  in	  	  

Core	  Subjects	  Only	  

Knowledge	  and	  
Learning	  that	  can	  be	  

Measured	  

All	  Classroom	  
Learning	  



Student	  Growth	  Rubrics	  

•  The	  TPEP	  steering	  commiNee	  organiza8ons	  
approved	  statewide	  rubrics	  for	  student	  growth	  to	  
ensure	  consistency	  in	  implementa8on	  of	  the	  
evalua8on	  system	  across	  Washington	  State.	  	  

•  The	  rubrics	  for	  student	  growth	  describe	  both	  
goal-‐serng	  and	  outputs	  of	  student	  learning.	  	  

•  OSPI	  has	  provided	  student	  growth	  rubrics	  for	  
each	  of	  the	  three	  criterion	  	  
–  Teachers	  #3,	  #6,	  and	  #8	  
–  Principals	  #3,	  #5,	  and	  #8	  



Student	  Growth	  Principal	  Rubric	  Language	  
SG	  8.3	  
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Student	  Growth	  Teacher	  Rubric	  Language	  
SG	  3.1	  &	  3.2	  

Student	  Growth	  Criterion	  3:	  Recognizing	  individual	  student	  learning	  needs	  and	  developing	  strategies	  to	  address	  
those	  needs.	  

Student	  Growth	  3.1:	  Establish	  Student	  Growth	  Goal(s)	  
UnsaAsfactory	   Basic	   Proficient	   DisAnguished	  

Does	  not	  establish	  student	  
growth	  goals	  or	  
establishes	  inappropriate	  
goals	  for	  subgroups	  of	  
students	  not	  reaching	  full	  
learning	  poten8al.	  	  Goals	  
do	  not	  iden8fy	  mul8ple,	  
high-‐quality	  sources	  of	  
data	  to	  monitor,	  adjust,	  
and	  evaluate	  achievement	  
of	  goals.	  

Establishes	  appropriate	  
student	  growth	  goals	  for	  
subgroups	  of	  students	  not	  
reaching	  full	  learning	  
poten8al.	  	  Goals	  do	  not	  
iden8fy	  mul8ple,	  high-‐
quality	  sources	  of	  data	  to	  
monitor,	  adjust,	  and	  
evaluate	  achievement	  of	  
goals.	  

Establishes	  appropriate	  
student	  growth	  goals	  for	  
subgroups	  of	  students	  not	  
reaching	  full	  learning	  
poten8al.	  	  Goals	  iden8fy	  
mul8ple,	  high-‐quality	  
sources	  of	  data	  to	  
monitor,	  adjust,	  and	  
evaluate	  achievement	  of	  
goals.	  
	  

Establishes	  appropriate	  
student	  growth	  goals	  for	  
subgroups	  of	  students	  not	  
reaching	  full	  poten8al	  in	  
collabora8on	  with	  
students,	  parents,	  and	  
other	  school	  staff.	  Goals	  
iden8fy	  mul8ple,	  high-‐
quality	  sources	  of	  data	  to	  
monitor,	  adjust,	  and	  
evaluate	  achievement	  of	  
goals.	  

Student	  Growth	  3.2:	  Achievement	  of	  Student	  Growth	  Goal(s)	  
UnsaAsfactory	   Basic	   Proficient	   DisAnguished	  

Growth	  or	  achievement	  
data	  from	  at	  least	  two	  
points	  in	  8me	  shows	  no	  
evidence	  of	  growth	  for	  
most	  students.	  

Mul8ple	  sources	  of	  
growth	  or	  achievement	  
data	  from	  at	  least	  two	  
points	  in	  8me	  show	  some	  
evidence	  of	  growth	  for	  
some	  students.	  

Mul8ple	  sources	  of	  
growth	  or	  achievement	  
data	  from	  at	  least	  two	  
points	  in	  8me	  show	  clear	  
evidence	  of	  growth	  for	  
most	  students.	  

Mul8ple	  sources	  of	  
growth	  or	  achievement	  
data	  from	  at	  least	  two	  
points	  in	  8me	  show	  
evidence	  of	  high	  growth	  
for	  all	  or	  nearly	  all	  
students.	  
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Student	  Growth/Learning	  -‐	  Teachers	  
•  Five	  Student	  Growth	  Rubric	  Rows	  

–  3.1	  	  Establish	  Student	  Growth	  Goals	  
Re:	  individual	  or	  subgroups	  of	  	  students	  (achievement/	  
opportunity	  gap)	  

–  3.2	  	  Achievement	  of	  Student	  Growth	  Goals	  
Re:	  individual	  or	  subgroups	  of	  	  students	  (achievement/	  
opportunity	  gap)	  

–  6.1	  Establish	  Student	  Growth	  Goals	  using	  Mul8ple	  Student	  Data	  
	  	  	  	  	  	  	  	  	  	  Elements	  

Re:	  whole	  class	  based	  on	  grade-‐level	  standards	  and	  aligned	  to	  
school	  and	  district	  goals	  

–  6.2	  	  Achievement	  of	  Student	  Growth	  Goals	  
Re:	  whole	  class	  based	  on	  grade-‐level	  standards	  and	  aligned	  to	  
school	  and	  district	  goals	  

–  8.1	  	  Establish	  Team	  Student	  Growth	  Goals	  
Re:	  Teacher	  as	  part	  of	  a	  grade-‐level,	  content	  area,	  or	  other	  school/
district	  team	  

41	  



Nes8ng	  Dolls	  



Student	  Growth/Learning	  Goals	  
Defining	  Key	  Terms	  

•  Goal:	  A	  Student	  Learning	  Goal	  is	  a	  standards-‐
based,	  rigorous	  and	  relevant	  learning	  target	  that	  
teachers	  set	  for	  groups	  (Criterion	  6	  &	  8)	  or	  
subgroups	  of	  students	  (Criterion	  3).	  
–  Specific	  and	  measureable	  
–  Based	  on	  prior	  learning	  data	  
– Aligned	  to	  state	  and	  content	  standards	  
– Aligned	  to	  school	  and	  district	  priori8es/	  SIP	  	  

•  Learning	  Targets:	  Learning	  Targets	  are	  
statements	  of	  intended	  learning	  that	  are	  used	  to	  
create	  and	  carry	  out	  the	  student	  learning	  	  goal.	  



Student	  Growth/Learning	  Goals	  	  
Grain	  Size	  

•  Finding	  the	  right	  grain	  size	  for	  the	  “goal(s)”	  is	  a	  
major	  challenge.	  	  Some	  things	  to	  keep	  in	  mind:	  
–  There	  is	  no	  perfect	  grain	  size,	  because	  we	  are	  definitely	  in	  
search	  of	  the	  Goldilocks	  	  or	  “just	  right”	  goal.	  

	  
–  The	  grain	  size	  should	  be	  relevant	  to	  the	  rubric	  language.	  (i.e.	  3	  
around	  subgroups	  or	  6	  around	  whole	  class)	  

	  
–  Larger	  grain	  size	  “goals”	  might	  require	  mul8ple	  assessments,	  
while	  more	  specific	  goals	  could	  probably	  be	  measured	  with	  a	  
minimum	  of	  2	  performance	  tasks	  or	  other	  relevant	  assessment.	  
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Student	  Growth/Learning	  	  
District	  Prepara8on	  

•  How	  can	  districts	  prepare	  for	  implemen8ng	  the	  
student	  growth	  component	  of	  the	  new	  
evalua8on	  system?	  
–  1.	  Goal	  Serng:	  Provide	  support	  for	  teachers	  and	  
principals	  to	  set	  quality,	  rigorous	  and	  aligned	  (to	  
standards)	  goals.	  

–  2.	  Data:	  Provide	  relevant	  student	  growth	  data	  for	  
principals	  and	  teachers	  to	  use	  prior	  to	  September.	  

–  2.	  Measures:	  In	  2013-‐14	  stay	  close	  to	  the	  classroom,	  
but	  experiment	  with	  school,	  district	  and	  state-‐based	  
tools.	  

	  



Assessments	  
•  We	  need	  high	  quality	  assessments	  to	  evaluate	  the	  extent	  to	  which	  

students	  have	  achieved	  the	  goals	  
•  Some	  thoughts	  before	  delving	  into	  “assessments”:	  

–  Think	  broadly	  about	  “assessment”	  (i.e.	  performance	  assessments,	  
project-‐based	  and	  	  

–  Do	  not	  let	  the	  assessment	  drive	  the	  goal;	  the	  assessment	  should	  be	  
used	  to	  support	  learning	  goals	  (let’s	  move	  to	  “enduring	  
understandings”)	  

–  The	  learning	  goal	  and	  assessment	  should	  be	  things	  that	  teachers	  
would	  use	  in	  the	  classroom	  as	  part	  of	  good	  instruc8onal	  prac8ce	  

–  Beware	  of	  Campbell’s	  Law!	  
–  Determine	  how	  students	  can	  be	  incorporated	  in	  the	  goal	  serng	  
process	  in	  order	  to	  have	  them	  take	  some	  ownership	  of	  their	  own	  
learning.	  
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Student	  Growth	  Rubric	  and	  Ra8ng	  
(Teacher)	  

Student	  Growth Goal-‐Sefng	  Score	  
Based	  on	  Rubric 

Student	  Growth*	  
Score	  Based	  on	  Rubric 

Overall	  Student	  
Growth	  
Criterion	  Score 

Criterion	  3 3 2** 5 
Criterion	  6 2 2** 4 
Criterion	  8 2 N/A 2 
Student	  Growth	  Score 7 4 11 

*Must	  include	  a	  minimum	  of	  two	  student	  growth	  measures	  (i.e.,	  state-‐,	  
district-‐,	  school-‐,	  and	  classroom-‐based	  measures).	  
**	  A	  student	  growth	  score	  of	  “1”	  in	  any	  of	  the	  student	  growth	  rubrics	  will	  
result	  in	  a	  Low	  growth	  raAng.	  

Evaluators	  place	  teachers	  into	  summa8ve	  ra8ng	  categories	  based	  on	  
score	  bands.	  As	  illustrated	  below,	  this	  teacher	  would	  receive	  a	  low	  
student	  growth	  raAng	  

OSPI Approved Student Growth Impact Rating Scoring Band 
5-‐12 13-‐17 18-‐20 
Low Average High 
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Student	  Growth	  Rubric	  and	  Ra8ng	  
(Principal)	  

Student	  Growth Student	  Growth*	  Score	  
Based	  on	  Rubric 

Criterion	  	  3.4 2** 
Criterion	  	  5.2 2** 
Criterion	  	  8.3 1** 
Student	  Growth	  Score 5 

*Must	  include	  a	  minimum	  of	  two	  student	  growth	  measures	  (i.e.,	  state-‐,	  
district-‐,	  school-‐,	  and	  classroom-‐based	  measures).	  
**	  A	  student	  growth	  score	  of	  “1”	  in	  any	  of	  the	  student	  growth	  rubrics	  will	  
result	  in	  a	  low	  growth	  raAng.	  
Evaluators	  place	  principals	  into	  summa8ve	  ra8ng	  categories	  based	  on	  score	  
bands.	  As	  illustrated	  below,	  this	  principal	  would	  receive	  a	  low	  student	  
growth	  raAng	  

3-‐5 6-‐9 10-‐12 
Low Average High 



Summa8ve	  Ra8ng	  &	  Impact	  on	  
Student	  Learning	  Matrix	  

Su
m
m
aA

ve
	  R
aA

ng
	  

DisAnguished	  

Proficient	  
Ra-ng	  

Student	  Growth	  Inquiry	  	  

Dis-nguished	  Ra-ng	  

Proficient	  
Proficient	  
Ra-ng	  

Student	  Growth	  Inquiry	  

Proficient	  Ra-ng	  

Basic	   Basic	  Ra-ng	  

Student	  Growth	  Inquiry	  
Basic	  Ra-ng	  

UnsaAsfactory	   Unsa-sfactory	  Ra-ng	  

Plan	  of	  Improvement	  

Consequences	  as	  a	  result	  of	  
IntersecAon	  between	  SummaAve	  
RaAng	  and	  Impact	  on	  Student	  
Learning	  RaAng	  

Low	   Average	   High	  

Impact	  on	  Student	  Learning	  
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Student	  Growth	  Inquiry	  Consequences:	  
Within	  two	  months	  of	  receiving	  the	  low	  student	  growth	  score	  or	  at	  the	  
beginning	  of	  the	  following	  school	  year,	  whichever	  is	  later,	  one	  or	  more	  
of	  the	  following	  must	  be	  ini8ated	  by	  the	  evaluator:	  	  
	  
•  Triangulate	  student	  growth	  measure	  with	  other	  evidence	  (including	  

observa8on,	  ar8facts	  and	  student	  evidence)	  and	  addi8onal	  levels	  of	  
student	  growth	  based	  on	  classroom,	  school,	  district	  and	  	  state-‐
based	  tools;	  	  

•  Examine	  extenua8ng	  circumstances	  possibly	  including:	  goal	  serng	  
process/expecta8ons,	  student	  aNendance,	  and	  curriculum/
assessment	  alignment;	  	  

•  Schedule	  monthly	  conferences	  with	  the	  teacher	  to	  discuss/revise	  
goals,	  progress	  toward	  mee8ng	  goals,	  and	  best	  prac8ces;	  and/or	  

•  Create	  and	  implement	  a	  professional	  development	  plan	  to	  address	  
student	  growth	  areas.	  	  



Student	  Growth-‐	  What’s	  Next…	  
Convening	  a	  group	  of	  content	  area	  specific	  educators	  to	  
analyze	  the	  student	  growth	  process	  and	  determine	  next	  
steps	  with	  regard	  to	  districts	  implementa8on	  of	  this	  
por8on	  of	  the	  TPEP	  work.	  	  
1.	  Assessment	  Literacy	  
2.	  Student	  Growth	  Rubrics	  
3.	  Student	  Growth	  Measures	  
4.	  Examples	  of	  Student	  Growth	  Goals	  and	  Calibra8on	  
Process	  
•  All	  work	  in	  these	  commiNee	  is	  approved	  by	  the	  TPEP	  
Steering	  CommiNee	  organiza8ons.	  



RATER	  AGREEMENT	  
Principal	  and	  Administrator	  Training	  



Rater	  Agreement	  Background	  
•  The	  TPEP	  project	  has	  relied	  heavily	  on	  the	  
growing	  body	  of	  research,	  the	  framework	  authors	  
and	  the	  prac8cal	  input	  from	  prac88oners	  in	  the	  
pilot	  sites	  to	  create	  a	  “working	  defini8on”	  of	  
rater	  agreement	  for	  the	  2012-‐13	  school	  year.	  	  

•  The	  new	  law	  requires	  that	  evaluators	  of	  
both	  teachers	  and	  principals	  “must	  
engage	  in	  professional	  development	  
designed	  to	  implement	  the	  revised	  
systems	  and	  maximize	  rater	  agreement.”	  



Stages	  of	  Rater	  Agreement	  
2-‐3	  Day

	  

Founda
8onal	  

Training
	  

Ongoin
g	  Rater	  

Agreem
ent	  Trai

ning	  



EVAL	  MANAGEMENT	  SYSTEM	  
Support	  and	  Resources	  





What	  you	  need	  to	  know…	  

•  2013	  Legisla8ve	  Session:	  
– OSPI	  requested	  30	  million	  to	  support	  the	  
following	  aspects	  of	  the	  project:	  

1.  Con8nued	  Evaluator	  Training	  
2.  Instruc8onal	  Framework	  Training	  for	  all	  

Classroom	  Teachers	  
3.  Student	  Growth	  District	  Training	  
4.  Staff	  8me	  to	  implement	  student	  growth	  

component	  
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Final	  Thought	  

“It	  is	  the	  mark	  of	  an	  educated	  
man	  (or	  woman)….that	  in	  every	  
subject	  he	  (she)	  looks	  for	  only	  
so	  much	  precision	  as	  its	  nature	  
permits.”	  

	   	   	  (Aristotle,	  350	  BC)	  
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When systems align and work together,
real progress is made.



Follow Us

hNp://www.tpep-‐wa.org	  

Follow	  us	  @waOSPI_TPEP	  

Search	  for	  “TPEP”	  in	  the	  iTunes	  Store	  for	  our	  
videos	  
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